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Abstract  

This paper examines Perception of Teachers and Students on Continuous 
Assessment in Secondary Schools in Abia State, Nigeria. A descriptive survey 
was employed and the study was carried out using “ex-post-facto”. Two 
research questions and two null hypotheses were employed in the study and 
tested at 0.05 level of significance. Data were collected from 530 teachers and 
their students in selected government secondary schools from the three 
education zones in Abia State; using stratified proportionate random sampling 
techniques. A twenty four (24) – items questionnaire titled “Teachers Students 
Continuous Assessment Questionnaire” (TSCAQ) was used to collect data. The 
instrument has two sections A and B, section A is on personal data of 
respondents while section B is on the attitudes of teachers and towards 
continuous assessment into two (2) clusters of 12 items each. The questionnaire 



2 

 

Journal of Resourcefulness and Distinction, Volume 14 No. 1, May, 2017: ISSN 2276-9684 

was structured on a 4-point likert’s type scale of strongly agree (SA), Agree 
(A), Disagree (D), and Strongly Disagree (SD) weighted 4, 3, 2 and 1 
respectively. Data were analyzed using mean ratings for research questions 
and Z-test statistic was used to test the hypotheses at 0.05 level of significance. 
The reliability of the instrument was determined using Pearson Product 
Moment correlation coefficient statistic and a reliability coefficient index of 
0.81 was obtained. It was found out that teachers both senior and junior and 
student both senior and junior accepted that continuous assessment was 
effective tool in measuring the performance of students by the teachers and that 
its implementation is vital for their academic achievement. Based on the 
findings some recommendations were made among which are that continuous 
assessment should be properly used by teachers in monitoring the learning 
behaviour of students, the teachers will be in a better position to improve on 
teaching skills, methods and choice of exercise give to students.  
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Continuous assessment is fundamental and trans-organizational and its 
applications should be made in a way to enhance the National Policy on Education 
objectives in the 21st century. Besides, it is observed that one of the distinctive features 
of the National Policy on Education in Nigeria is the introduction and emphasise on 
continuous assessment. This phenomenon which on one hand de-emphasise final or 
terminal examination as the only criterion for assessing the overall achievement of the 
students from primary to the tertiary level, removes from assessment, the formal rigidly 
and narrowly cognitive activity used in the terminal and annual examination. No 
discussion on education test and measurement in Nigeria therefore can be considered 
complete without reference to this new system of evaluation of continuous assessment 
(Abel and Terna, 2012, and Akem 2008, and FRN, 2013). It is therefore, a method of 
finding out teachers and their students’ performance in the cognitive, affective and 
psychomotor domain. The purpose of continuous assessment therefore is to assess the 
totality of the learner in the teaching and learning setting. The assessment procedure 
entails decision making on our learners and educational system in general. In 
consonance with this, assessment in education is the determination of the value and 
worth of a thing “and” the process of measuring behaviours and using the results so far 
obtained in taking relevant decisions.     

With specific reference to this paper assessment is seen as a way in which 
information about certain human activities and behaviours of learners are made available 
and relevant for further actions (Ogodulumawu and Ukwuanyi, 2003; Chukwu, 2014 
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and Mebu 2012). From the foregoing, continuous assessment of learners could be 
defined as a mechanism whereby the final grading of learners in the cognitive, affective 
and psychomotor domain of behaviours take into account in the systematic way his 
performance during a given period of schooling. On the foregoing, assessment in 
education at any level takes different faces and therefore involves far more than mere 
test administration. It considers the ways student perform a variety of tasks in a variety 
of testing and contents and the motive behind their performances. Apart from the formal 
class test, teachers and parents’ observation may be considered as part of the assessment 
since it is an evaluative, interpretative appraisal of performance relevant for parents, 
teachers and other school personal decision regarding the learner they serve. Arising 
from this, the improvement of learners attitude, logical reasoning, evaluative knowledge 
and skill building during learning attitude can only be realized through self correction 
cycle on the part of the teachers and student from feedback generated through periodical 
assessment result generated from the standardized test cases. Thus, continuous 
assessment as a measurement and evaluation tool continues to receive serious attention 
among the academia, educational administrators and policy makers, (Coll,Mayordomo, 
and Naranjo 2007; Akem 2008; and Osimabale 2012). Little wonder, Airasian in Abel 
and Terna (2012) described continuous assessment as an assessment approach which 
should depict the full range of source and methods teachers use together to interpret 
information on learners. Information make teachers understand their learners, plan and 
monitor instruction and establish a viable classroom culture. On their part, Baker and 
Stifle in Chukwu (2006), posit that continuous assessment should involve a formal 
assessment of learners affective characteristics and motivation, which they will need to 
demonstrate their involvement to tasks over time, their workforce readiness and their 
competence in team or group performance contexts. No wonder, a formal definition of 
continuous assessment in National Policy on Education states that: 

It is a mechanism whereby the final grading of students in cognitive, affective 
and psychomotor domains of behaviour takes account the systematic way of all his 
performances during a given period of time in school. Such an assessment involves the 
use of variety of evaluation instruments for the purpose of guiding and improving the 
learning of the students (FRN:2013). 
 In consonance with this, teachers in using continuous assessment, combine 
different types of tests such as assignments, individual and group assignment, structured 
test, projects and quizzes and so on as a measure of achievement and for the purpose of 
grading. In this case, using these test instruments have prove quite challenging to other 
teachers, some test instrument are used at the wrong time or mismatched with activity, 
resulting in frustration for the students and the generation of test result that lacks 
evaluation potentials. On the foregoing, Ajuonuma (2007), carried out a research and 
found out that many teachers don’t construct and use appropriate instruments and don’t 
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test the validity and reliability of test instruments and the period to use them. Given the 
important role continuous assessment play in the teaching and learning processes, a 
teacher needs to be confident in the choice of instrument selected. Coll, Rochera, 
Mayordomo and Akanwa (2007) and Chukwu (2006), explained in their works that 
assessment from an inherent document in the process of teaching and learning must be 
the elements at the disposal of this process. They justified their position by citing the 
work of Millian (2002); Hargreaves, Earl and Schmidt (2002); Bahago (2004) (2004); 
and Osimabale (2012) as follows: 
 The fact that assessment activities must be coherent with other elements which 
make up the teaching and learning process especially with objectives presented 
throughout this process, and the facts that situation and activities used for identifying 
and assessing what students have learned constitute the nexus between the teaching 
process laid out by the teacher and the knowledge construct from the process performed 
by student. Little wonder, Osimabale, (2012), carried a research on an examination of 
the input of continuous assessment or students performance in accounting subjects in 
Federal College Of Education Zuba, among other things the researcher used an 
analytical research design, the single strata consists of 40 students who offered 
accounting subjects, the population of 150 candidates admitted in 2007/2008 academic 
session, the research employed null hypothesis at 5% level of significance. In all 
therefore, the finding indicates that teachers and students should take continuous 
assessment seriously. In relation to this Chukwu, (2006) carried out a research on the 
attitude of secondary school students towards continuous assessment in Nneochi Local 
Government Area of Abia State, the researcher employed five research question and 
four null hypothesis which were tested at 0.5% level of significance. Amongst other 
things the findings indicated that continuous assessment play vital role in students 
academic performance and achievement as well as national development. 
 In similar case, Akanwa (2004) carried out a study on Evolution of Continuous 
Assessment practices in Nigerian universities lecturers. Seven (7) universities were used 
and sample of 252 lecturers and 504 students were used. Four research question guided 
her study and null hypothesis were tested. The finding indicated that lecturers assessed 
mostly cognitive and psychomotor domains to the neglect of the affective domain. 
Akem and Aduloju (2003), carried out another study on students perception of 
continuous assessment in Makurdi three research questions were posted to guide the 
study and the two null hypothesis were formulated and tested at 0.05% level of 
significance. The finding of the study indicates that questionnaire was used in the 
assessment of the students observations and tests found out that students had positive 
response toward continuous assessment. In the same regard, Onyeagba (2006) conducted 
a research on impact of continuous assessment in students’ academic achievement in 
Ebonyi State. The researcher employed four research questions and one null hypotheses 
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to guide the study in which 800 teachers population and sample of 400 were used. 
Amongst others, the findings of the researcher indicated that most primary school 
teachers do not have a clear understanding of the objective of continuous assessment let 
alone its implementation. The researcher further revealed that most teachers assessed 
cognitive domain very well and minimally assessed affective and psychomotor domains. 
 It is on this background that researchers carried out this study on attitudes of 
secondary school teachers and their students towards continuous assessment in Abia 
State.  
 
Statement of the Problem  

Continuous assessment was introduced as part of the 6-3-3-4 system of 
education, and since the inception, over two decades or so there have been problems 
militating against its implementation. These include, inadequate record keeping, 
shortage of assessment instruments, lack of commitment by teachers, large number of 
students in relation to the number of teachers, lack of facilities, poor supervision and the 
lack of the will to succeed. In a similar case, Osimabale, (2012) posits that some 
teachers/students complain of the drudgery test and the lecturer/teachers see the conduct 
of so many test as extra work and burden. According to him, the main purpose of 
continuous assessment is gradually being lost. Ogoduhamwa and Ugwuanyi (2003) 
reported that it is not unusual to find a student scoring  very high marks in teacher’s 
continuous assessment and such students still scoring very low mark in external 
examination. Denga (2003) and Mebu (2012), stated that most teachers do not have 
enough knowledge of how to assess students as they are not professionally trained on 
that, there is inadequate instructional materials and equipments that will enable teachers 
teach effectively. Many parents, uncles, brothers, friends, sisters help their son, brother, 
or sister on projects or assignments, students sometimes copy other works neglecting the 
purpose of assessment in schools, misconception of the concept of continuous 
assessment by teachers as the continuous testing in cognitive domain only not in 
affective and psychomotor hence do not give a total picture of students performance as 
proposed in the national policy on education (2013). The need to investigate the extent 
to which Perception of Teachers and Students on Continuous Assessment in Secondary 
Schools in Abia State, Nigeria, is therefore imminent so as to closed the gaps in 
knowledge. 
 
Research Questions  
To guide the study, the following research questions were posed; 
1. To what extent are perception of senior teachers and junior teachers on effective 
continuous assessment in secondary schools in Abia State, Nigeria? 
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2. To what extent are perception of senior students and junior students on effective 
continuous assessment in secondary schools in Abia State, Nigeria?  
 
Hypotheses  
To guide the study, the following null hypothesis were formulated and tested at 0.05 
level of significance.  
Ho1: There is no significant relationship between the perception of senior teachers 
and junior teachers on effective continuous assessment in secondary school in Abia 
State, Nigeria.  
Ho2: There is no significant relationship between the perception of senior students 
and junior students on effective continuous assessment in secondary schools in Abia 
State, Nigeria.  
 
Methodology  

The study was a survey design carried out “ex-post-facto”. This design is considered 
most appropriate for use in this study because events have already taken place and the 
researcher cannot manipulate the independent variables. Thus, Maduabum, (2007) posits that 
survey are inquiries into status quo. The study was carried out in selected government 
secondary schools in three (3) education zones in Abia State. Abia State is made up of 17 
local Government Area and is one of the thirty six (36) states that make up the federal 
republic of Nigeria. Population of the study comprised of a total of one thousand and seventy 
five (1075) teachers and students in selected 120 government secondary schools in three (3) 
education zones in Abia State. Stratified proportionate random sampling was used to obtain 
50% of the population of the teachers and students. This gave a total of five hundred and 
thirty eight (538) respondents (teachers and students) in the schools selected through 
stratified random sampling from the population of the study. The instrument for data 
collection for the study was a questionnaire developed by the researchers titled, “Teachers 
and Students Continuous Assessment Questionnaire” (TSCAQ). The instrument consisted of 
two sections, A and B, Section A elicited information on personal data from the respondent. 
Section B elicited information on attitudes of teachers and students towards continuous 
assessment in two (2) clusters of ten (s) items each for attitudes of teachers and students 
towards continuous assessment that made up ten (10) structured items questionnaire which 
was designed to elicit information on the opinion of teachers and students. The response 
options to the items were structured on a 4-point type scale of strongly Agreed (SA), Agree 
(A), Disagree (D), and Strongly Disagree (SD). Weighed 4,3,2 and 1 respectively.  
 To ascertain the face and content validity of the instruments, copies of the 
questionnaire were given to two (2) experts’ one in curriculum and teacher education 
and the order one in educational administration and planning. Therefore, the items were 
modified based on the comments and suggestions from the experts. The reliability of the 
instrument was ascertained using test retest method of two weeks interval conducted on 
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10 respondents and Pearson Product Moment Correlation Coefficient statistic was used 
to obtain the reliability coefficient index of 0.81. A total of 538 copies of the questionnaire 
were distributed to the respondents by the help of three trained research assistants and out of 
538 copies of questionnaire distributed, 530 were completely filled and returned, thus 
making 98% return rate. Mean ratings were used in answering the research questions. Items 
which had mean rating 2.50 and above were regarded as agreed while those items that had 
mean ratings below 2.50 were regarded as disagreed. The z-test was used to, test the null 
hypotheses at 0.05 level of significance.  
 
Results  
Tables 1: Mean Rating Scores on Questionnaire Items of Perception of Senior and 
Junior Teachers on Continuous Assessment in Secondary Abia State, Nigeria  
S/N Items Senior teachers Junior teacher 

  X Decision X Decision 
      
1 Do you perceive continuous assessment as a productive activity or 

a time wasting activity  
3.54 Agree 3.66 Agree  

2 Do you accept that the underlisted instrument – projects, 
questionnaire, interview, rating scale, sociometry, checklist and 
testing give you as a teacher tough time while administer 
continuous assessment 

2.89 Agree 2.59 Agree  

3 As a teacher continuous assessment help students academic 
performance when administer 

2.87 Agree  2.60 Agree 

4 The use of continuous assessment in students evaluation helps in 
promoting student academic excellence to performance 

3.47 Agree 3.06 Agree 

5 Administration of continuous assessment in my subject area gives 
me sense of belonging as a professional and trained teacher 

3.46 Agree 2.02 Agree 

6 My relationship with my colleagues  both junior staff and senior 
staff help me to understand the usefulness and contribution of 
continuous assessment  

3.45 Agree 3.28 Agree 

7 In my school as head teacher the implementation of continuous 
assessment helps in promoting the national policy on education 
objective in education  

3.28 Agree 3.59 Agree 

8 Continuous assessment gives me less work in my final grading of 
the students and determine this academic standing and 
performance 

3.59 Agree 3.44 Agree 

9 As a teacher I do not see cognitive domain as only domain to 
check on the students reason and rational, but I do include other 
domains while examining my students in continuous assessment  

2.26 Agree 2.83 Agree 

10 The general nature of students and I as a teacher motivate one to 
implement continuous assessment while evaluating students 
academic records, and performance 

3.24 Agree 3.28 Agree 

11 As a teacher I agree with the conception that continuous 
assessment is good for all level of education in contemporary 
Nigeria 

3.27 Agree 3.00 Agree 

12 As a teacher I do work hard on my assignment and class tests in 
order to my student score high mark in overall assessment of the 
end of term 

    

 Overall mean  2.94  2.86  
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Table 1, show that all the questionnaire 1 to 12 had mean ratings above the decision of 
2.50. This indicated that the senior teachers and junior teachers towards continuous 
assessment with regards to their attitudes to a strongly agree in the various schools. 
Hence, the overall mean ratings is 2.94 for senior teachers and 2.86 for junior teachers 
respectively were recorded for both teachers.  
 
Table 2: Mean Rating Scores on Questionnaire Items of Perception of Senior 
Students and Junior Students on, Continuous Assessment in Secondary Abia State, 
Nigeria.  
S/N Items Senior teachers Junior teacher  
  X Decision  X Decision  

      
13 What are the general attitude of students towards continuous 

assessment 
 

2.61 Agree 3.15 Agree  

14 What are the attitude of senior student and junior students towards 
continuous assessment 
 

2.62 Agree 3.25 Agree  

15 As a student, do you prefer continuous assessment and examination in 
determining your academic standard 
 

3.37 Agree  3.51 Agree 

16 Implementation of continuous assessment will helps me as a student 
achieve more in academic process 
 

2.64 Agree 2.56 Agree 

17 Continuous assessments as a based on students academic performance 
helps me as a student achieve good success in school  
 

3.06 Agree 3.42 Agree 

18 As a student I accept methods of using continuous assessment as 
students evaluation at the end of term, or year 
 

2.61 Agree 2.58 Agree 

19 I understand that continuous assessment expand my zeal in my study 
whenever I remember the need for continuous assessment  
 

3.32 Agree 2.06 Agree 

20 As a student I accept that continuous assessment will enhance  my 
study relationship with my teachers and teachers and colleagues  
 

3.01 Agree 2.95 Agree 

21 The rational on continuous assessment helped me studies last term 
 

3.31 Agree 2.60 Agree 

22 Rational on continuous assessment helped me as student studies very 
well last term 
 

3.31 Agree 2.58 Agree 

23 None implementation of continuous assessment will not helped 
students in achieving educational objectives 
  

2.49 Disagree  2.12 Disagree  

24 As a student I accept that continuous assessment enhances my 
academic performance in every test, assignment, attendance and 
overall examination  
 

2.58 Agree  2.91 Agree  

 Overall mean  2.88  2.89  
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Table 2: Shows responses of senior student and junior students attitudes towards 
continuous assessment item 13 to 24. In this item only item 23 did not show agreed 
responses but shows disagreed which means that student attitudes in that area of 
continuous assessment is not applicable to these, while the rest of the items indicates 
that they accept with the continuous assessment methods to the students to a strongly 
agreed in the various schools. The overall mean rating of 2.88 and 2.89 respectively 
were recorded for the senior students and junior students.  
 
Table 3: Z-test Analysis on Attitudes of Senior Teachers and Junior Teachers 
Towards Continuous Assessment  
Respondents N X z-crit  t-crit  Decision  
Senior teacher 260 2.94 t-crit  Decision  Ho1 
Junior teacher 270 2.88 0.83  Accepted  
   
The result in table 3, reveals that the calculated value of 2 (0.83) is less than the critical 
value of t (1.56) at 0.05 level of significance. The null hypotheses is therefore accepted 
showing that there is no significant difference between the mean ratings of senior 
teachers and junior teachers on their attitudes towards continuous assessment.  
 
Table 4: 2 Test Analysis on Attitudes of Senior Students and Junior students 
Towards Continuous Assessment        
Respondents N X z-crit  t-crit  Decision  
Senior teacher 270 2.88 0.74 1.96 Ho2 
Junior teacher 260 2.89   Accepted  
    
The result in table 4, reveals that the calculated value of (0.74) is less than the critical 
value t (1.96) at 0.05 level of significance. The null hypotheses is therefore accepted. 
Showing that, there is no significant difference between the mean ratings of attitudes 
senior students and junior students towards continuous assessment. 
  
Decision of Findings  

Responses of research question one revealed that attitudes of senior and junior 
Teachers towards continuous assessment measuring strongly agreed with records to their 
perceptions on instruments use in measuring continuous assessment, general attitudes, 
head teacher implementation, relationship with students, cognitive, psychomotor and 
affective domain, less work on recording the final result of students, subject areas, 
student evaluation items 1 to 12 this findings agree with the work by Chukwu, (2012); 
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Ogoduhamwa and Ugwuanyi (2003); Osimabale, (2012) and Behago, (2004) that 
effective attitudes of senior and junior teacher implementation of continuous assessment 
can be used to achieve the objectives of national policy on education, academic 
productivity of teachers and students academic performance. The responses to research 
question two revealed that attitudes of senior and junior students towards continuous 
assessment are strongly agreed with regard, to their perception on general attitudes, 
preferable continuous assessment and examination, academic performance and 
achievement, implementation, relationship, evaluation, morale and rationale were 
strongly agreed in items 13, 14, 16, 17, 18, 19, 20, 21, 22, and 27 respectively in the 
perception of senior students and junior students and it was found out that item 23 and 
not up to the expected mean range of 2.50 and it showed that seniors and junior students 
did not agree with such attitudes on continuous assessment. However, the overall mean 
ratings of the whole item is 2.88 and 2.89 respectively. The items on perception of 
students on continuous assessment agreed with the findings of Chukwu, (2006); 
Osimabale, (2012); Abel and Tema, (2012); Onyeagba (2006), Akem and Adulogu 
(2008) that perception of students on continuous assessment boost their academic 
achievement and performance. On the foregoing, null hypotheses one and two showed 
that there was no significant difference between the mean rating of senior and junior 
teachers and senior and junior students respectively. 
 
Conclusion  

Continuous assessment is fundamental and trans-organizational and its 
application and implementation should be made in a way to enhance the national policy 
on education objectives in contemporary Nigeria as well as national development.  
 
Recommendations  
Based on the findings of this study the following recommendations were made: 

1. Continuous assessment should be properly used by teachers in monitoring the 
learning behaviour of students, the teachers will be in a better position to improve 
on teaching skills, methods and choice of exercise give to students.  

2. Every effort should be made by the parents, school authorities and government 
agencies, educational managers and administrators to encourage and support the 
students to attain their goals and aspirations in the school especially as they are 
seen to be positively disposed to the assessment employed by the school to guide 
attainment of such goal for national development.  

3. Teachers should be encouraged to take continuous assessment seriously because it 
provides more opportunities as the basis for decision making.  

4. Teachers should keep accurate record for all children, their habits and attitudes, 
other social and physical activities.  
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5. It is recommended that teachers and students at all levels of education should see 
the continuous assessment practices as important, if properly done will reduce 
examination malpractices, increase the quality of our outputs, inculcate the right 
values and enhance standard in our educational industry as well as national 
development. 
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